Reading is an extremely active, complex, mental and personal 
INTRODUCTION
In many parts of the world, reading knowledge of a foreign language is often important to academic studies, professional success, and personal development. This is particularly true about English, as much professional, technical and scientific literature is published in English today. Reading ability is often all that is needed by learners of English as a Foreign Language (EFL), and other foreign languages. First of all one's overall scholastic success depends mainly on the ability to read. More important, however, are the demands of our modern world which directly relate to this ability. As we are in the age of science and advancement, we must be able to read critically. In addition, it is beneficial to read for recreation and relaxation it brings. It takes you to so many places and provides you with many experiences which you, otherwise may not have. So, today in the age of communication and exchange of sciences and information between nations and civilizations, reading ability is a need for everybody specially students. 'skills' is that it is based upon the assumption that texts have predictable meanings, which can be extracted if only the reader is sufficiently skillful." Widdowson (1979) suggests that text does not have meaning,but is potential for meaning, which will vary from reader to reader, depending upon a multitude of factors, but crucially related to purpose and knowledge. passage contains. Some theorists (e.g. Craik and Tulving 1975) argue that the activation of additional knowledge will facilitate learning as long as this knowledge is semantically consistent or congruous with activating readers' imaginational knowledge.
An important tool for teachers in planning and performing an effective instruction is appropriate reading materials.
The task of an instructor is to translate information into a format appropriate to the learners' current state of understanding. Curriculum should be organized in a spiral manner so that students continually build upon what they have already learned (Kearsly,2005 ). An additional dimension to the role of a language teacher is to make language learners aware of cross-cultural differences in communication. The language teacher can make use of appropriate reading texts as a starting point to give cultural awareness, including genre-based reading materials like comics.
The goal in teaching reading is to teach a level at which students have confidence in their ability to overcome temporary or partial lapses of understanding and continue reading until they understand the writer's general meaning.
They need to reach a reading speed that will enable them to use the reading skill realistically as a source of information or enjoyment. Coady (1979) suggests a model in which ESL readers' background knowledge interacts with their conceptual abilities and process strategies to produce comprehension. In this approach, the readers' background knowledge plays a significant role in the comprehension process. However, according to Carrell (1983a), foreign language readers are linguistically bound to a text; that is, they may not create connections between text and relevant background. So, some EFL readers may only use top-down approach and some others bottom-up.
Interactive reading model recognizes the interaction of both bottom-up and top-down processes throughout the reading process. As Rumelhart (1985) explains, reading is both a perceptual and cognitive process. A skilled reader must be able to make use of sensory, syntactic, semantic and pragmatic information to accomplish the reading task. Poor readers are so involved in getting the meaning of unfamiliar language forms that they don't give much time to higher cognitive predictions (Ramirez Verdugo, 2003) .
Fluent reading, as Carrell (1985) and Carrell et al. (1988) suggest, first depends on students' ability to avoid making accurate identification of forms and then start guessing on the basis of their prior knowledge.
In transactional socio-psycholinguistic model of reading, readers begin the act of reading by recognizing that they are reading, sampling and selecting from the visual array 
Motivation
One of the most crucial tasks in a reading class is the transformation of second learners' attitude toward reading from indifference or active dislike to avid reading.
Significant gains in reading ability often result when the reader begins to read pleasurably. Atwell (1987) supports the idea that ordinary pleasure reading is a large factor in reading fluency. So, the significant role of the teacher is to develop a positive attitude toward reading and an interest in it, by creating assignments and projects that take students' personal needs, interests, aspirations and attitudes into consideration.
The basic principle of successful work in developing reading interests has been summarized as consisting of "a lure and a ladder" approach (Betts, 1976) . The lure may be considered a variety of ways of enticing students to begin pleasurable reading. The ladder involves proving suitable reading that will intensify the reader's interest in reading, and an opportunity to progress gradually to more challenging reading material. In this case using comic materials and visuals can be a big help for employing these two tools.
Research Question
The purpose of the current study is to investigate if there is a difference between teaching comic materials and general materials on Iranians EFL students' reading comprehension. In other words, does teaching comic materials (texts and visuals) develop students' reading comprehension more effectively than general materials?
Methodology
Based on the topic and purpose of this study, an experimental design was used where comic materials were taught to the experimental group and general texts and visuals were used as reading materials to the control group. To determine ex-and co-groups, 60 adult female Then, a t-test was used for assessing the difference between the means of scores obtained by the two groups.
The type of utilized t-test is independent or uncorrelated because the two sets of scores come from two different samples. So, it is used to calculate whether the means of two sets of scores taken from experimental and control groups are significantly different from each other. Table   3 .illustrates the results obtained from the t-test application.
As the t value for equal variance is 2.550 which with 58 degrees of freedom has the two-tailed significance level of 0.013 which is less than two-tailed probability value; i.e.
0.05, the mean reading scores of students taught through comic materials (M=14.0667, SD=2.0331) is significantly higher (t=2.550, df= 20, two-tailed p=0.05) than that of students taught through general materials (M=12.6333, SD=2.3116).
Discussion
One way to interpret the result of this study could be the higher efficiency of comic pictures which play a pivotal role in comic materials and leads to better development of participants' reading skill. Besides, as comic pictures are more interest-getting and enjoyable they draw readers' attention more considerably and stir their imagination more efficiently. Motivation, the most important factor in comic materials, is of more assistance towards enhancing the learners' reading comprehension. By this study, it has been reproved that one of the best ways to create motivation in reading is choosing interesting and readable texts. This investigation is in line with Nuttall's idea (1996) that comic texts among all sorts of reading materials are the ones to which teachers attach more importance.
Moreover, it is said that good readers actually make more use of context in their reading, while struggling readers make more use of pictures. So, it can be induced that comic pictures can help slow readers to reach the good readers' reading pace more effectively. However, it needs more research and investigation to be firmly confirmed.
In addition, as already mentioned, words mostly activate textual schemas, whereas pictures mostly activate image schemas. Thus, it can be concluded and supported in this study that comic visuals make readers' image schemas and mental imagery work more powerfully.
Furthermore, this study is in line with Paivio's DCT. He
propounds that text information is much easier to be understood and retrieved when dual coded; i.e. both verbal and imagery systems work and have interactions.
He believes that image codes are superior over verbal codes and if some reading materials have more interesting visuals it enables readers to comprehend the relevant texts more successfully. And this study supported his belief. There must also be some other learners and text variables, such as higher exploitability, employing thinking-level (Versacia, 2001 , and Sherman and wright, 1996), noticing effect (Schmidt, 1990) , cognitive and affective effect (Cohen, 1998 ), text-based situational interest (Hidi and Anderson, 1992), etc. which lead to fostering effects of comic materials. So, it is possible to assert that comics are multi-dimensional. They merge words and pictures, on the one hand; and humor and reasoning, on the other hand.
RESEARCH PAPERS
They work on almost all human aspects; i.e. mind, cognition, mental imagery and psyche to enhance students' reading ability in EFL more efficiently.
One of the most outstanding characteristics of comics is employing both reasoning and emotion. So, the result of this study can imply the effect and nature of this cooperation of mind and emotion. Humor reduces stress makes a course more interesting and even enhances recall and learning. Humor has the ability to relax people, reduce tension and thereby create an atmosphere conductive to learning and communication. Berk (1996 Berk ( , 1998 claims that humor has the ability to decrease students' anxiety, improve the ability to learn and boost self- and can increase the amount of information absorbed by students, and this study can be another supporting evidence for the positive effect of humor in education.
Conclusion
As the matter of importance there have been a huge number of researches on more appropriate materials for teaching reading skill in EFL. After some methodological and statistical treatments, it was revealed that comic materials are more influential than general materials for teaching reading ability. As the results of this study indicated, the experimental-group participants who were treated by comic materials outperformed the control group who were taught reading through general materials.
Implications
This study provides us with better understanding of the effectiveness of one kind of genre, that is comics, on improving students' reading skill. So, teachers of EFL reading materials need to be aware of the important role of comics. Moreover, many research studies have shown that reading ability is strongly related to reading materials (Krashen, 1993 ). Thus such findings will help those who have a share in EFL enterprises, such as material developers, curriculum designers and language teachers with their efforts to promote the quality and output of teaching ability.
On the account of the fact that "one of the major goals of language education should be to encourage free reading" and the statement that "comic books lead to other reading" (Krashen, 1993) , it can be proposed to curriculum designers to introduce comic reading materials for extensive reading or outside-the-class activities and persuade students to make use of them. It can also be noted that a syllabus which includes comics will provide a motivating medium for improving reading while fostering the development of thinking skill that is needed for L2 academic literacy.
The findings of the present study can also be a helpful guide for studious, avid language learners in their selfdirected and self-selected reading scheme to consider illustrated comic books in their reading list. Students, by reading comic materials will be able to get a sense of pleasure which will, in turn, increase their interest and 
Limitations of the Study
This study, like any other study, tolerates some limitations and constraints to make the study practical and to increase the internal validity of the study. Followings are some factors which were either controlled or out of control but constant.
· The age average of all the participants was 20-25.
· All of the participants were female.
· All of the participants belonged to pre-intermediate language proficiency.
· All of the participants were Iranian with the same mother tongue and similar cultural background.
· Neither comic, nor general materials had cultural points for Iranian students.
· Educational conditions such as class time, teaching method were the same for both groups.
· All of the participants were selected by means of a placement test, however, they might have come from different English background experience.
Further Research
To increase the internal validity of this study some factors such as participants' age, sex and language proficiency level were controlled. So to make the result of this research more generalizable and to increase its external validity further studies in this domain are required. Since all the subjects in this study were adults, one research could test various age groups to see if younger students who have not formed a reading habit will gain more from comic materials than adults.
Another research can be implemented with similar procedure to this study but with considering sex as an additional independent variable to see the impact of comic and general materials on both male and female students' reading ability.
Another study can be done on various levels of students' language proficiency, ranging from elementary to advanced, to find out if language ability and comic materials would have any impact on students' reading ability.
